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Abstract

The aim of this study is to analyze gender roles in Azerbajjani-medium secondary school literature textbooks used
in grades 5 to 9, and to find out how gender sensitive and gender responsive these literature textbooks are. The
data collection method is quantitative content analysis, involving reviewing literature textbooks. The quantitative
analysis considers five categories: the gender and number of authors of textbooks, the gender and number of
authors of texts included in the textbooks, the gender and number of the characters and figures in images, and the
occupational roles in the texts and gender traits most commonly observed. The results indicate that Azerbaijani-
medium literature textbooks do not promote equal gender roles. Men and women are not equally represented in
texts, visuals, and in occupational roles. The research recommends conducting research on all textbooks used at
school level, analyzing their portrayal of the genders constructing new gender-sensitive textbooks.
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Introduction

Education 1s an essential human right and a powerful component in the sustainable development of societies and
countries. Providing education to students, regardless of their gender, can help reduce social boundaries and poverty
because education is strongly correlated with all development goals. “Education is the route to economic prosperity,
the key to scientific and technological advancement, the means to combat unemployment, the foundation of social
equity, and the spread of political socialization and cultural vitality” (Chimombo, 2005).

However, gender discrimination is an obstacle to girls’ education. Although most of the world’s labor consists of
women, they are still discriminated against and stereotypes persist, such as the idea of women as home-loving mothers
who raise children, take care of their families, do housework, and carry out other domestic responsibilities. Coming
from Astara, a rural region of Azerbajjan which borders Iran, far from Azerbayan’s capital city, I have personally
witnessed the abuse of women’s rights in my society. In my community, parents treated boys and girls differently.
There was always a sense of favoritism toward boys, and girls were never expected to be educated or to take on
leadership roles.

People in rural areas of Azerbaijan are typically very conservative and often use certain interpretations of religion as a
tool to oppress women and girls.
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Many girls in my village desired to study, but their parents forbade it. Girls’ rights to education are still ignored, either
by their parents or by society. In rural parts of Azerbaijan, in some cases, girls are not allowed to go school and are
sometimes forced to get married early. Furthermore, women are represented in stereotyped gender roles. These
roles are present in educational and learning materials as well. As in other male-dominated countries, women’s
education and employment are not supported by society, especially in underdeveloped rural regions

1.1. Context of the Research

Textbooks have an important role in influencing schoolchildren’s personalities and their perceptions of society. That
1s why the content of school textbooks, and the information these textbooks transmit to our youngest citizens 1s very
mfluential (Evans & Davies, 2000). Secondary school textbooks play a significant role in the process of internalizing
the norms and 1deologies of a society. The presentation of men and women in these textbooks helps to form the
attitudes of the students and their beliefs about gender roles in society. If, in presenting gender roles, textbooks
transmit prejudiced and discriminatory language, they will gradually shape a student’s understanding of gender roles.
Literature textbooks might incorporate the biased gender roles seen in Azerbajjani society. Both the learning
materials, and the biased environment may affect girls’ behavior, as their roles in society are limited. . As Chapman
(2002) states, educators should be mindful about the biased information that they are transmitting to their students via
“socialization messages, inequitable division of special education services, sexist texts and materials, and unbalanced
time and types of attention spent on boys and girls in the classroom”.

Little research has been conducted on the gender roles in textbooks, particularly secondary school textbooks. In the
Azerbagani context, since the application of the new national curriculum, no intensive and systematic research has
been carried out to identify how gender roles are presented in secondary school textbooks.

The aim of this research is to analyze gender roles in secondary school literature textbooks. I chose specifically
literature textbooks because the nation’s culture, traditions, and attitudes are most clearly demonstrated in history and
literature textbooks. In this research I will analyze textbooks used in grades 5 to 9, and will identify how gender
sensitive and responsive secondary school literature textbooks are in Azerbagan. I will also determine how we can
develop gender sensitive textbooks that improve girls’ educational experiences and outcomes.

1.1.1 Azerbagan as a country and its Education System

Azerbaijan is a country located in the South Caucasus region of Eurasia at the crossroads of Eastern Europe and
Western Asia. The country has a population of 992 million (The World Population Review, 2018). In 1991,
Azerbaijan became an independent Republic after being under the dominance of the Soviet Union for seventy years.
After gaining independence, radical changes happened in the country’s politics, economy, and society. One of the
biggest challenges during the transition period for Azerbajan was the undeclared armed conflict with Armenia over
the territory of Nagorno-Karabakh; as a result of this conflict, about 20 percent of Azerbaijani lands are now occupied
and more than 1 million people, about 13 percent of the whole population became refugees and settled in Baku and
other regions of Azerbajjan. In 1995, a ceasefire agreement was established between Armenia and Azerbajjan (de
Waal, 2013).

During the Soviet era, the quality of Azerbajjani Education was quite high, and illiteracy was eliminated. The majority
of people could read and write. Schools were established even in the rural villages of Azerbajan. During the
transition period, as in other sectors, the education sector also faced many challenges. The most important one was
the necessity of making significant changes in the curricula with reference to national values. For this, the biggest
obstacle was a mass transition from the Cyrillic alphabet to the Latin script. There was a need to print textbooks and
other educational materials in the Latin alphabet (MOE, 2008). In the first years of independence, these materials
were translated from former Soviet books and because of that, there were no obvious changes in the content of
textbooks. Enrolment rates remained high. However, the quality of education has decreased due to a lack of
governmental investment in education.
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To address the above challenges, the Government established and commended an in depth Education Reform
Program in 1999. In 2003, the Government determined new priorities and clear-cut directions for the improvement
of the education sector in the draft Ten-Year Education Reform Strategy (2003-2013), prepared by the Ministry of
Education. For this purpose, the Ministry of Education designed a three-phase program titled the Education Sector
Development Project (ESDP) with the sponsorship of the World Bank (World Bank, 2010). Detailed information
about the Education system of the Republic of Azerbaijan will be given in Chapter 2.

1.2 Description of the research

This study focuses on Azerbajjani literature textbooks. In this research I will analyze textbooks used in grades 5 to 9
and will identify firstly how gender sensitive and responsive secondary school literature textbooks are in Azerbaijan
and secondly, how we can develop gender sensitive textbooks that improve girls’ educational experiences and
outcomes. During the analysis process, the following specific questions will be addressed.

1. What 1s the ratio of male characters to female characters in texts and images? Is there a ratio difference in the
texts?

2. What roles are assigned to the characters in public and domestic settings?

3. To what extent are men/women described in domestic roles?

4. What 1s the visual representation of men and women?

5. How gender sensitive and responsive are secondary school literature textbooks in Azerbaijan?

6. How can we develop a gender sensitive curriculum and textbooks that improve girls’ educational experiences and
outcomes in Azerbaijan?

I chose quantitative content analysis and qualitative thematic analysis methods to analyze the research questions. For
this study five literature textbooks used in grades 5 to 9 were selected and analyzed quantitatively in order to establish
how many male and female roles exist in the texts, what roles are assigned to women and men, and how women and
men are represented. After collecting the quantitative data, qualitative thematic analysis was carried out to determine
themes in men’s and women’s gender roles. In the summary of the findings, the gender sensitivity and gender
responsiveness of literature textbooks will be analyzed. The discussion will focus on summaries of both past and
present studies. Furthermore, the relevance of the current study for the Azerbajani context will be made explicit.
Based on the findings and discussion, in conclusion, I will provide suggestions for future research and
recommendations for policy makers, curriculum developers, and teachers.

1.3 Significance of the Research

The analysis of the textbooks is one of broadly analyzed issues. Textbooks are invaluable because, either directly or
indirectly, they transfer national values, norms, and traditions. However, sometimes these values and norms lower
girls’ and women’s position in society. It is essential to reform and modify the curriculum, and more specifically to
revise textbooks in order to make them gender sensitive so that students of both genders can get an equal education.
The results of the study will contribute to the development of gender-awareness of teachers, authors, and textbook
publishers. Further studies can investigate gender representation in textbooks for other subjects and the impact of
other factors, such as the school environment and school staff’s attitudes towards girls, with a particular focus on the
attitudes held by teachers.

1.4 Limitations of the Study

The hmitations are: the findings are not suitable for generalization since this imvestigation concerns only one school
subject and only the compulsory part of general secondary education. Due to time constraints, it was possible to
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analyze only the literature textbooks used at the compulsory level of secondary school education (from grades 5 to 9).
High school literature textbooks (from 10" to 11" grades) are not analyzed. Therefore, it is unclear whether this series
1s exceptional or representative in terms of the portrayals of females and males in the secondary school textbooks
used in Azerbaijan.

Literature Review
2. Gender equality and gender equality in education policies at both national and international level
2.1 International Aims of gender equality according to the United Nations

Gender equality is a core of element social justice and inclusivity based on the values and practices of Human Rights.
Regardless of differences among people, including gender differences, everyone should be treated equally.

Gender equality means accepting and valuing equally the differences between women and men and ensuring the
equal visibility, empowerment, and participation of both sexes in all spheres of public and private life. However, the
reality of the school environment does not always reflect the aims of gender equality presented in laws and curricula .
Educational materials may still reinforce traditional notions of men’s and women’s roles in society, such as that boys
are the reason for disturbance in the classroom, excel at mathematics and sciences, but are less successful in
languages (Syrjiliainen & Kujala 2010, 35) (Council of Europe, 1998: 7-8).

In order to protect women’s rights and gender equality, different international laws and treaties have been established
in the world, such as the Universal Declaration of Human Rights, the Convention on the Elimination of All Forms of
Discrimination against Women (CEDAW), the Convention on the Rights of the Child (CRC), the Declaration and
Program of Action of the World Conference on Human Rights, and the Beljing Declaration.

Historically, women have suffered more from gender inequalities compared to men in society. Gender inequality
creates boundaries on both individual and societal development. For individuals, inequalities related to gender may
trigger low self-esteem, frustrations, and resentment. At the same time, it hinders boys and girls from achieving their
full potential and restricts their roles in society and family because of biased expectations. On a community and
societal scale, gender inequalities impede economic growth, social cohesion, and social justice. Gender inequalities in
the family and the broader society also provide negative models for children and young people of ‘legitimate’ ways of
treating others unfairly, of exploiting them, and depriving them of their human rights.

The goals of gender equality presented in legislation and curricula do not always correspond with the reality of the
school environment. Educational materials may still foster traditional stereotyped roles of men and women 1in society,
such as that boys are violent in the classroom, are good at mathematics and sciences but are not good at language
learning (Kujanpii, 2015).

2.2. Gender Equality in Azerbagjan and its Education

Women in Azerbaijan constitute 51.2% of the whole population. They face many difficulties in Azerbaijani society.
The Constitution of Azerbajjan and other laws and regulations state that men and women have equal rights.
However, when it comes to reality, due to a “lack of special legal, economic and social protection mechanisms”,
women'’s rights in Azerbaijani society are abused and are not protected efficiently.

Education is one of the priorities of social development and it is the target of gender mainstreaming policy.
Azerbaijan is one of the countries which has ratified “the UN Convention on the Elimination of All Forms of
Discrimination against Women (CEDAW) on the eve of the Fourth World Conference on Women in Bejjing in
1995”. The Azerbaijani government also follows the gender mainstreaming strategy in the implementation of policies,
plans of action, and projects. Despite the activities initiated with application of gender mainstreaming policy, there are
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still many issues related to the quality of education, which has a negative impact on education. At all levels of
education, especially at primary and secondary levels, the quality of education has declined. Girls’ dropout rate has
icreased due to families’ poverty (the State Committee on Women's Problems of the Republic of Azerbaijan, 2004).

There is a need to develop gender education and gender research, to widen awareness of the impact of gender issues,
to improve the quality of education, and to eliminate the impact of gender discrimination to girl’s competencies and
qualifications.

In addition, gender-biased educational materials have a negative impact on the implementation of the gender
mainstreaming strategy. In particular, the literature textbooks of Azerbajjani-medium secondary schools contain a lot
of biased information. Although the majority of literature textbook authors are women, the texts in these text books
are mainly written by men.

Referring to Article 17 of the Education Law of the Republic of Azerbaijan, the education system consists of several
levels, including preschool, general, primary, basic, secondary, primary/ secondary vocational, and higher
(baccalaureate, master’s degree, doctorate (MOE, 2009).

The current Azerbajjani education system 1s established based on national and universal values. According to the
Constitution of the Azerbajjan Republic (section 2, chapter 3, article 42), all citizens - regardless of gender, age, social
economic status, religion, ethnicity, and race - have the right to free compulsory primary and secondary education.
Azerbaijani School Education consists of three stages: primary (grades 1-4), general secondary (grades 5-9), and full
secondary education (grades 9-11). Attending school until grade 9 is obligatory. Progressing to the other stages of
education is the individual’s own choice Apart from school education, there are also vocational schools, community
colleges, and universities (General Education Concept (National Curriculum in Azerbaijan Republic, 2006).

The aim of Azerbaijan’s national curriculum is to develop a dual learning environment for all students which includes
common development, develops interests, improves self-esteem, is outcome oriented, 1s student-oriented, and
ensures integration. (General Education Concept (National Curriculum) in Azerbajjan Republic, 2006). The
Azerbajjani constitution and the international law stipulate that everyone has the right to education regardless of their
gender, social status, and religion, legal, or social and cultural issues of their communities. However, without
considering the imbalances that differences in gender, religion, social and economic status, power differences have
created 1n society, it is difficult to provide equal education to everyone.

Azerbaijan is one of the countries that has ratified UN treaties and declarations. The Azerbaijani government has also
ratified “the UN Convention on the Elimination of All Forms of Discrimination against Women (CEDAW) on the
eve of the Fourth World Conference on Women in Beijing in 1995”.

Sustainable Development Goal (SDG) 4, which aims to “ensure inclusive and equitable quality education and
promote lifelong learning opportunities for all”, reflects the global recognition of the need to address gender
mequality in education. Realizing these commitments will require tackling the many obstacles facing girls, including
discriminatory social norms, negative school environments, and concerns around safety and access. Despite the fact
that the Azerbatjani government has ratified International Laws and amended national laws, there are still gaps in the
implementation these laws and regulations because, in order to express their concerns, women’s groups need support
from nternational institutions to be heard by the government. (Aliyeva, 2011). Some women have a low level of
education, and they are not able to express their problems to any authoritative agencies. That is why women either
continue to live with the problems or they involve family members in finding a solution. However, in most cases, the
family members’ solutions are not successful. Azerbaijani society is patriarchal, male dominant, and in that sense,
women are second-rate human beings who should only be recognized in relation to men. However, cultural
stereotypes, which have passed from generation to generation create obstacles and hinder the implementation of the
principles and values of the National Curriculum and results in girls’ dropping out of education. A study was carried
out in 2001 by UNICEF and the Ministry of Education of Azerbaijan. The purpose of this report was to investigate
the reasons for girls dropping out of education in Azerbaijan and to provide advice on how to solve these 1ssues with
the support of the Ministry of Education and a “UNICEF Project Plan of Action”. The report contains information
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about a workshop organized by UNICEF “for the Ministry of Education officials, senior educators, NGOs on the use
of Participatory Learning and Action for girls' education activities”. Many organizations and individuals took an active
part in the collection of data for the development of the report. According to the report prepared by UNICEF and
the Ministry of Education in 2001, internationally, the reasons that caused girls’ dropout, poor participation, and low-
quality performance are mainly divided into 4 categories:

1) Financial difficulties: these can have negative consequences for both genders, but they have a greater impact on
girls than they do on boys. Although public schools are free of charge, students from low income families have
difficulties affording other expenses such as clothes and stationary. Because of this, students from poor families drop
out of education. Sometimes the children become mvolved in child labor or stay at home helping their parents with
housework.

2) It 1s believed that girls are easily exposed to “physical and cultural dangers”. Parents worry about rape and
harassment of their daughters by their male peers or male teachers. Although there are no accurate statistics of such
incidents, it happens. In order to protect their daughters, and, most importantly, family honor, parents decide not to
allow their daughters to go to school. Family honor is very important in Azerbagjani culture and girls and women
carry this responsibility on their shoulders.

3) A false common assumption is that boys are more intelligent than girls. This assumption is common in most parts
of the world but 1s particularly widespread in Eastern and Asian cultures. Parents think that it is better to support
boys’ education rather than girls’ because boys are much smarter than girls.

4) Early marriage is also one of the reasons of dropout. Families either hold the belief that girls should marry young
because of religion or because of cultural mentality (UNICEF, 2001) According to an amendment to Article 10 of the
Family Code of the Republic of Azerbajjan made in 2011, the legal marriage age for both boys and girls has increased
from 17 to 18. However, in some cases, such as if parents are ill or one partner lives abroad, “the mmimum age of
marriage age can be reduced by one year if permission is given by the local executive power. Despite the change in
the law, people in rural areas knowingly or unknowingly break the law and get married young with a religious
marriage certificate which is called “kebin”. These facts are hidden by relatives in most cases (The State Committee
of Family and Children, 2011).

According to the Azerbaijani constitution, school is obligatory until grade 9. Attending grades 10 and 11 1s optional.
After finishing grade, 9 students take an examination. Because it 1s not compulsory to continue, many parents can
easily make their daughters leave school at this stage. In Azerbaijan, the school environment is not sensitive to gender.
Although everyone has the right to get an education, the school administration, teachers’ attitudes and textbooks are
neither gender sensitive nor gender neutral.

In addition, despite the clear evidence of gender bias in learning materials, specifically textbooks, no policy initiatives
have been implemented. Although Azerbaiyam textbooks have recently changed, gender has not considered in
textbook policy. In the 8" Section of the textbook policy, which is about demands for textbook content, there is an
item which states that textbooks should not contain national religious, racial and political discrimination or improved
information”(MOE, 2006). Gender is not included in the specifications of textbook content.

2.3. Role of textbooks

Textbooks play a major role in the development of individuals and of the whole society. All over the world, school
textbooks supply students with beneficial information about how cultural knowledge 1s approved, delivered to
students, and assessed in schools. In the majority of countries, textbooks are developed based on “state-approved
syllabt and curricula”. In this context, they reflect the knowledge and values determined by a given society, especially
its political class. They are also essential and suitable for passing values on to the next generation (Lissig, 2009).
Printed textbooks are still the main sources of knowledge and information in rural parts of the countries. In the
Azerbaijani context, the centralized exams are arranged based on the content of the textbooks provided to schools.
That 1s why textbooks are an essential aid to frame the knowledge in a given discipline. In the development of
knowledge in various subjects, the evaluation and determination of “the content, visuals and exercises of the
textbooks from a gender perspective” i1s a key step (Srivastava, 2014). Textbooks play an important role in the
students’ development. According to textbook analysis done in other countries, school textbooks and teaching
materials have a great impact in forming people’s notions of being a man or a woman. However, the way gender is
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presented 1s problematic in two ways. First, text books portray very tough, brutal roles such as fighters, warriors, and
thus create stereotypes. Second, women are presented as being at a disadvantage in most cases. They are presented in
dependent, subordinate positions. For example, even though textbooks have constantly been reviewed over the years,
they stll present men and women as having different stereotypical gender roles. Women are predominantly
portrayed undertaking domestic activities (Bursuc, 2013).

Gender bias in textbooks impacts students in a hidden way. Students spend most of their time with textbooks.
Teachers prepare their lessons using textbooks. Exam questions are prepared based on textbooks. That is why the
role of textbooks and their impact are unavoidable. As Sadker and Zittleman (2007) state, “students spend as much
as 80 to 95 percent of classroom time using textbooks and...teachers make a majority of their instructional decisions
based on the textbook” (As quoted in Blumberg, 2008, p 6). That is why textbooks with a gender bias cause
fundamental hidden barriers to gender equity in education. According to Blumberg, “textbooks occupy 80% of
classroom time”. Therefore, gender bias in textbooks has the impact of lowering girls’ accomplishments in schools,
especially in schools in underdeveloped countries.

Textbooks are a useful tool for expanding education to many people because they are accessible. According
Brugelles and Cromer, “Textbooks are still the cheapest of available media, and they are easy to carry and use”

(2009).

Textbooks stand at the heart of the educational enterprise. Teachers rely on them to set the parameters of instruction
and to impart basic educational content. Students' schoolwork often begins (and in some schools ends) with the
textbook. Texts constitute the basis of school knowledge, particularly in Third World countries where there 1s a
chronic shortage of qualified teachers.

Besides providing knowledge, textbooks play an important role in the development of society. According to
Brugeilles & Cromer, 2008 (as cited Bruillard, 2011) “textbooks can become powerful levers of social change n
propagating universal values”. Textbooks reflect the changes which happen in the society. “Students- consciously or
unconsciously -use, absorb, and interpret the social economic and racial realities present in photographs, cartoons or
pictures in their textbook” (as Discourse, 2009). That 1s why the information provided n textbooks should present
the society in a precise way with all its diversity. If the information given in textbooks do not consider diversity and
social justice, they can strengthen the existing biases and could lead to various types of social discrimination. “In their
mterpretation and presentation of knowledge, textbooks are (more or less consciously and deliberately) a vehicle for
norms, values and models of social behavior through the representations that they contain” ( Brugeilles & Cromer,
2009). Therefore, textbook development should be one of the priorities in the education policy of any government.

Wikigender 1s a global online platftorm which connects policymakers from both developed and developing countries
to look for strategies to solve gender issues and foster gender equality. The aim of this platform is to bring experts
together from all around the world to exchange their knowledge and experience on issues, particularly gender issues.
On 16-20 January 2017, with the support of UNESCO, Wikigender hosted an online discussion on the topic
“Addressing gender stereotypes in the classroom: how to achieve a conducive environment for adolescent girls’
learning”. The online discussion started with a presentation of the findings from “Textbooks pave the way to
sustainable development” prepared by the UNESCO Global Education Monitoring (GEM) Report. The findings
indicated that from the 1950s to 2011, secondary school textbooks failed address concerns about “sustainable
development, including gender equality”. As a result of the discussion, it 1s governments must reassess their textbooks
urgently to challenge negative gender stereotypes. Examples include using neutral and inclusive language or having
gender equitable illustrations in textbooks, and participants shared useful resources for policy makers and textbooks
revisers.

2.4. Textbooks as a hidden curriculum

The theory of the hidden curriculum is one of the mostly commonly used theories in textbook analysis. The concept
of “hidden curriculum appeared in education in the beginning of the 20th century. A hidden curriculum contains
“both intended and unintended consequences of schooling, both official and unofficial settings of learning, and both
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academic and nonacademic outcomes”. The hidden curriculum can be used for both “official” and “none official”
educational settings. (Novosel, 2015). “A hidden curriculum consists of those learning states of setting which are
either intended or unintended but not openly acknowledged to the learners in the setting unless the learners are
aware of them” (Martin, 2017). Hidden curricula mostly contain “textbooks, teacher’s use of language, standard
learning activities, and the social structure of the classroom, among others” (Novosel, 2015).

The hidden curriculum refers to the implicit knowledge learned at school regardless of the goals set by official
curricula or legislation (Syrjiliinen & Kujala 2010, 26- 27). Due to the hidden curriculum, pupils are taught to act in a
certain way at school and because of this the pupils’ experiences may differ from one another. The stereotypical
notions of the gender specific roles are further reinforced, and this creates a continuum in the society. Literature
textbooks might have an influential impact given the hidden curriculum, as it is applicable in any educational setting
and 1t will either directly or indirectly affect students’ attitudes and behaviors. In Azerbaijani language, literature is
defined in this way: Literature 1s a subject that reflects the human’s feelings, thoughts, and desires and invites people
to consider morality and to adopt high moral standards. In literary samples, the writer expresses feelings and thoughts
through artistic examples to people. In such examples, life events are presented to the readers in a figurative way.
This means that the events in the texts are reflected not as they really are, but as they are in the writer's imagination
(Suleymanova, Bagirova, Muradova, 2016). In this case, literature textbooks could have a great impact on students’
attitudes and behaviors.

2.5. Gender in Textbooks

Many research studies have focused on gender roles in various countries. The majority of researchers found that in
most cases, textbooks present male characters (both boys and men) more than females (women and girls). Their
experiences were shown as cultural norms (Kereszty, 2009).

Adnan Batinah conducted a study titled “Analysis of Representation in Pre- Intermediate Market Leader: Business
English Practice File “ in Sohar University in Oman. He used content analysis to evaluate gender portrayal in 3
categories (gender visibility, gender firstness and occupational roles) in one of the textbooks used for teaching
business English at Sohar University. The research indicates that in the Pre-Intermediate Market Leader Business
English book, there 1s not a definite gender preference for males and gender equity 1s more or less accomplished .
Interestingly, compared to males, females are represented in varied occupational roles whereas males are represented
only in stereotypically male occupations. However, in terms of firstness, males occur before females in the textbook.
According to Adnan Batinah’s assessment of textbooks, there has been an improvement in the representation of
genders 1n textbooks and there has been a positive change in women’s occupational roles. However, there is stll a
need to develop gender representation further.

Two Iranian scholars, Gharbavi and Mousavi, carried out research\ titled “A Content Analysis of Textbooks:
Investigating Gender Bias as a Social Prominence i Iranian High School English Textbooks”. The aim of this
research was to analyze four English textbooks currently used in Iranian high schools in terms of the visibility and
occupational roles of male and female characters both in texts and images. The analysis showed a serious disparity
between the occurrence of male and female characters in the texts. Furthermore, there are still high levels of gender
mequality in the textbooks used in Iranian high schools.

Another study, conducted by Khomeriki, Javakhishvili, & Abramishvili (2012) is called “The Issue of Gender Equity
while Teaching Social Sciences” (as cited Tsiklauri, M, Gender in Georgian Secondary Education, 2012). The aim of
the research was to carry out gender analysis of textbooks, specifically those used in History and Civic Education, to
establish whether the given textbooks have issues with gender equity and whether they presented the genders as equal.
The authors also analyzed the role of these textbooks for establishing “the positive attitude towards gender equity”
(Khomeriki, Javakhishwvili, & Abramishvili, 2012). Quantitative analysis of the textbooks showed that females are
represented much less than males. The qualitative analysis shows that the textbooks, especially the history textbooks,
contain quite strong gender stereotypes. The textbooks do not support the improvement of gender equity. The
textbooks are not able to make a positive impact on “the changes of social and cultural models that support the
inferiority of female sex and the advantage of the male” (Khomeriki, Javakhishvili, & Abramishvili, 2012).
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Othman, Hamid, Dato'Hj, Yasin, Keong and Jaludin, (2012) conducted research titled “Gender Images in Selected
Malaysian School Textbooks: A Frequency Analysis.”. They analyzed the frequency of images in selected Malaysian
school textbooks to examine gender portrayal. A series of four Malaysian English textbooks, 3 primary textbooks and
1 lower secondary textbook, were randomly chosen for analysis. The research results reveal male dominance in the
textbooks. Considering the representation of characters in accordance with “their social, professional and political
roles”, gender discrimination in favor of male characters can be seen. Female characters are seen as less important in
terms of the roles presented and of their positive impact on the society in general.

Hall conducted a study titled “Gender Representation in Current EFL Textbooks in Iranian Secondary Schools”.
This study investigated gender portrayal in modern EFL textbooks titled Right Path to English I and II that have been
developed for Iranian schools and are used in a mandatory course in Iranian secondary schools. As English language
teaching and learning in Iran is based on “a rigidly anti-imperialist ideology alongside indigenization and localization”
(Borjian, 2013, p.13), the education programs established and regulated by the government reflect the cultural and
religious beliefs of the country. Comparing the findings of previous research investigating the same textbooks, there
were positive improvements in some areas of the textbooks. However, there 1s the need for further development to
ensure equitable treatment of both genders.

Law and Chan, (2004) conducted research titled “Gender role stereotyping in Hong Kong's primary school Chinese
language subject textbooks”. The findings showed that images in famous Chinese language textbooks used in in Hong
Kong’s primary schools are giving powerful and biased messages about gender variation and gender inequality to
students. Overall, females are represented less than males, both in individual images and as main characters. Analysis
of the representation of the main characters shows that females are more visible in domestic contexts whilst males are
more dominant in public settings. Women are mostly represented as doing household activities. Furthermore,
compared to males, females are portrayed in more limited and positions and occupations with inferior salaries.

Kahveci (2010) conducted a study titled “Quantitative analysis of science and chemistry textbooks for indicators of
reform”. In this study, thematic and quantitative analyses were used to investigate the efficiency of Turkish chemistry
and science textbooks . The books were analyzed based on 4 themes: gender equity, questioning level, science
vocabulary load, and readability. The findings indicate that the textbooks have a biased representation of gender.
There was not enough evidence in the textbooks to be able to state that they are gender equitable and inquiry-based.
The quantitative approach employed for evaluation contrasts with a more interpretive approach and has the potential
in depicting textbook profiles in a more reliable way, complementing the commonly employed qualitative
procedures.

Chick’s research, titled “Gender Balance m K-12 American textbooks” revealed that the number of males in
textbooks was higher than that of females at all school levels in both content and images. However, the study found
that history textbooks had more females than there had been in previous editions and since the publication of the
National History Standards. However, there was the same percentage of images of males, reinforcing the lack of
change in the status of women 1in this textbook.

To investigate why girls drop out of school, , UNICEF, MOE, with the support of other government organizations,
analyzed the causes from different perspectives, including textbook analysis. They randomly chose one textbook
from primary level, Grade 2 Reading, and discovered that girls do not play an important role even in textbooks. Girls
are presented mostly in domestic settings as parents or siblings. In public roles, they are represented as doctors or
nurses.. Men, however, are portrayed in higher ranked positions such as leaders, presidents, kings, heroes, problem
solvers, and life savers. Women and girls play subordinate roles.

Methodology

In the methodology chapter, the research questions, research tools, data, and methods for analyzing the data will be
discussed in detail. For this study, I conducted quantitative content analysis and qualitative thematic analysis. With the
help of quantitative content analysis, the number of male and female characters and their roles in texts were
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examined and categorized. With thematic analysis, gender roles are grouped in themes, namely themes in male
gender roles and female gender roles.

3.1 Research Questions and Hypothesis
The aim of this study is to examine gender roles in Azerbaijani secondary school literature textbooks used from
grades 5 to 9. Based on previous research analyzing gender roles, the specific research questions investigate how

gender roles are described in literature textbooks, and are as follows:

1. What is the ratio of male characters to female characters in texts and images? Is there a ratio difference i the
texts?

2. What roles and traits are assigned to the characters in public and domestic settings?

3. To what extent are men/women depicted in domestic roles?

4. What is the visual representation of men and women?

5. How gender sensitive and responsive are secondary school literature textbooks in Azerbaijan?

6. How can we develop a gender sensitive curriculum and textbooks that improve girls’ educational experiences and

outcomes in Azerbaijan?

Although many countries and international organizations are tackling gender stereotypes and accomplishing equal
representation of men and women in textbooks, men and women are still treated differently and unequally in many
school textbooks. The hypothesis of this study 1s that gender portrayal and gender roles in Literature textbooks
published in Azerbaijan do not encourage progress towards gender equality.

3.2 Methodology

Both quantitative and qualitative approaches for collecting and interpreting the data were used. In the first stage,
quantitative content analysis was used to calculate the relative frequency of pictures, illustrations, and linguistic
features representing males and females. The relative frequency of the occurrences was calculated. Content analysis
was used to analyze the items in context. It helped to mterpret the quantitative results. The analysis focuses on the
authentic pictures and illustrations. The selection of visual materials was based on whether they are gender-marked or
gender-unmarked which is a matter of subjectivity. However, pictures which displayed characters with unidentified
gender were considered as gender-unmarked and were not taken into consideration.

In the second stage, qualitative thematic analysis was conducted and gender roles were put into themes: themes in
women’s gender Roles and themes in men’s gender roles.

3.3. Selection of Data

For this research, five literature books were analyzed. These books were analyzed based on two main criteria: the
people who involved in the improvement and production process and the authentic content. The texts vary based on
their literary genres and have a wide range of themes and topics such as family, education, patriotism, heroism,
honesty, goodness, nature, and country. The diversity of themes and topics was useful in investigating gender roles in
literature textbooks in a more authentic way.

In textbooks, the tasks focus on the following skills: reading comprehension, narrating, and writing essays based on
given topics. Each topic was supported by written texts and illustrations. Only the text texts and illustrations which
have gender roles were analyzed since the research focuses on gender roles in textbooks. However, information
about writing and poetry genres and texts about gender-neutral topics were not analyzed, as they are very general and
this kind of gender-neutral information cannot contribute to this study. Texts were analyzed with quantitative content
analysis 1n three categories: gender visibility, occupational and domestic roles, and gender attributes. Quantitative
content analysis was used to calculate the number of males and females involved in the literature textbook writing
team and the number of male and female characters in both texts and visuals.. Furthermore, the total number of
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domestic and occupational roles connected with males and females in textbooks was analyzed. Finally, the personality
attributes for both men and women were grouped and examples from texts and images were provided. In this study,
the procedures were done in several steps. In the first step, literature textbooks were examined and the number of
male and female authors and characters in texts and visuals were counted. Then, the findings were represented in
tables along with in depth analysis. The next step involved investigation of the occupational and domestic roles of
male and female characters. In the final step, the personality attributes of male and female characters were analyzed
and grouped and then qualitative thematic analysis was conducted. Finally, gender roles were grouped according to
themes: themes in women’s gender roles and themes in men’s gender roles.

In Azerbayan, textbook publication 1s centralized. As there are two sectors in Azerbajani schools, textbooks are
published in two languages: Azerbaijani and Russian. The textbooks used in these two sectors have different texts,
content, and authors. Textbook policy 1s under the control of the Ministry of Education, as well as its relevant
structures, academic institutions, private organizations, and public bodies. The textbook policy conforms with the
Constitution of the Republic of Azerbaijan, Education Law, and relevant legal acts of the Republic of Azerbaijan, as
well as the textbook policy of the education system (MOE, 2006).

For analysis, secondary school literature books used from 5th grade to 9th grade were selected to investigate gender
roles. Literature books were selected for analysis because literature reflects the cultural values, the history, and the
social, political, and economic environment of a nation. Literature is an artistic subject that reflects society’s feelings,
thoughts, and desires, and mvites people to consider morality and adopt high moral standards. After ninth grade,
attending school 1s not obligatory. Students may leave school, go to community colleges, or may decide to continue
their studies until eleventh grade.

Findings
4.1. Gender and Number of Authors

In the first stage, the quantitative results are presented based on two criteria: firstly, the number staff involved in
textbook development, including production staff and authors of texts, and secondly the number of characters in
texts, images, and the number of male and female characters in domestic and occupational roles. Each textbook was
analyzed considering the gender of the authors of the texts, the number of males and females both in texts and
images, and the occupational and domestic roles and personality attributes associated with males and females.

Based on the analysis which 1s shown in Table 1, 43 people were mvolved in the writing team of literature textbooks
used in grades 5 to 9. 23 of them are men and 20 of them are women. It is important to provide the criteria of
number of textbook production staff and authors in order to show the contrast. Although textbook authors are mainly
women, the included in textbooks are mostly written by men, meaning that female textbook writers did not consider
gender equality when considering which texts to include in textbooks.

Gender Authors Editors Proof Designers Picture Total
Readers Artists
43
Female 11 4 3 2 0 20
Male 6 8 2 2 5 23

Table 1. Total personnel involved in Literature textbooks production (5"-9" grades)

The textbooks authors differ from text authors. Literature textbooks consist of different texts in various genres written
by different authors. Altogether, there are 198 texts in the books used from grades 5 to 9. For this study, only 161 of
them were analyzed because the rest of the texts are gender neutral and about topics such as nature, the motherland
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(Azerbaijan), moral values, and the expression of moral values through the roles of animals or plants. Only six of the
authors of texts (49%) are women. 28 of the texts (179%) were written by unknown authors, and 127 (79%) of the
authors are male.

Gender Number %
Female 6 4
Male 127 79

Table 2. Number of authors of texts within textbooks

4.1.1. Gender and Number of Characters in Texts

Characters were analyzed based on the number of texts and visuals they appeared in. There are 479 characters in the
texts for students in grades 5 to 9. 365 of them are male and 114 are female. Since in the Azerbaijani language
pronouns are not classified based on gender, we can differentiate genders according to their names and their images
in texts. In the Azerbajjani language, the third person singular is “O” and refers to 3 genders. “O” translates into
English as “she”, “he”, and “it”.

Mode of Presentation Grades 5-9
Female 114 24%
Male 365 76%

Table 8. Male and Female characters in texts

Table 3 indicates the overall gender ratio in all textbooks. 76% of the characters in the texts are male. The ratio of
males to females is higher than 3:1. This table provides a response to the first question of the study. Overall, it 1s
obvious that males are shown in texts more than 3 times as often as females.

Male Female
Male Female Total
Grade % %
Fifth 83 29 105 79 21
Sixth 67 28 95 71 29
Seventh 64 29 86 74 26
Fighth 75 14 89 84 16
Ninth 76 28 104 73 927

Table 4. Gender Ratio per Textbook
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Table 4 shows the number of males and females as both raw numbers and percentages per textbook. The percentage
of male characters is higher than that of female ones. The results from the 8" grade text book are particularly striking;
849 of the characters are male and only 16% are female.

In the fifth grade literature text book, there are proportionally more male than female characters. 79% of all
characters are male and only 219% are female. Indeed, in all five textbooks, female characters are presented less
frequently than male characters. The biggest difference in proportions can be seen in the eighth grade literature
textbook, but in almost all textbooks, female characters represent only around a quarter of all characters.

4.1.2. Images in textbooks

Images in textbooks represent photos of writers and poets, but there are also photos without any visible gender. The
mmages of characters are divided into 5 categories based on the number of males and females in the pictures: male,
female, mostly male, mostly female and equal. Some visuals of male characters have swords, and others, guns. This
shows male dominance. Visuals of female characters are either pictures of female poets and writers, or mothers
holding a baby doing household chores. Males are described mostly in authoritative or governmental roles.

Overall Gender Ratio of Images

4% 2%

Emale ®Efemale BEmostlymale Bmostly female ®equal

Figure 1 Overall Gender Ratio of Images

Figure 1 indicates the proportion of males and females in the images. Males appear in images more often than
females. 73% of characters in visuals are male and 17% of visuals have mostly male characters in them. but only 4% of
the characters in visuals are female. Similarly, only 4% of images contain mostly females. Images with equal numbers
of males and females are the least frequently represented (2%).

Male Mostly male Female Mostly Female Equal

134 13 7 6 4

Table 5 Overall Male images in textbooks
4.1.3. Gender Roles

For the analysis of gender role representation in the textbooks, family roles and other household duties were taken
mto consideration.
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Occupational Roles Domestic Roles Total
Gender
Males 272 93 365
Females 14 100 114

Table 6. Total number of Occupational and Domestic Roles of Males and Females

In the 161 texts in the literature textbooks used from grades 5 to 9, very few female characters were represented in
occupational roles, which means there is a lack of good examples for female students. Table 6 above shows the total
number of domestic and occupational roles of males and females. There are 112 female characters in the text, of
which only 12 are represented in occupational roles. The rest of the characters are represented in domestic roles.
Female domestic roles include: mother, wife, daughter, sister, fiancée, aunt, mother in law, grandma, granddaughter,
sweetheart, and lover. Females are represented in occupational roles such as student, teacher, school director, train
guard, farmer, poet, interpreter, and solider. Females were not represented in any occupational roles in the books
used in grades 7 to 9. They are only represented in domestic roles in these books. Some texts included in the
literature books were written between the 12" and 19" centuries. At that time, women were rarely represented in
public settings. The number of male characters is 353. That is why in these texts, males dominate, and they are seen
in high ranking positions of that time, such as shah, sultan, khan (king). Males are also often represented in military
positions, such as soldiers, officers, heroes, and knights. Only 14 female characters in total have occupational roles.
whilst 100 female characters are represented in domestic roles. However, the allocation is vice versa for males; males
are mostly represented in occupational roles and only 93 male characters are represented in domestic roles.

The allocation of occupational roles per textbook is even worse for female roles. The findings indicate that only 3%
of females hold occupational roles in the texts.

Domestic Roles Occupational Roles

Female Mother, wife, daughter, | Student, teacher, school director, tran  guard,
sister, flancée,  aunt, | farmer, poet, interpreter, soldier
mother in law, grandma,

granddaughter,
sweetheart

Male Father, grandpa, son, | shah, khan, governor, mayor, officer, policeman,
uncle, grandson student, workman, teacher, scientist,

gangster, soldier, national hero, historical hero

Table 7. Occupational and Domestic Roles of Males and Females in texts
4.1.4 The most commonly used Gender Traits for males and females

Gender attributes refer to the way women and men are depicted in the textbooks. The images of how a man or a
woman 1n a certain society should look or behave are highly dependent on the culture. As described by Mustapha
(2012), attributes associated with the genders might resemble the real life of society. Studies have shown that similar
attributes have ascribed to both men and women. According to Blumberg (2007, 7), in Syrian textbooks, men are
most commonly presented as being brave and popular. The list of “top 10 attributes attached to men is as follows:
strong, kind, achiever, innovative, adventurous, hardworking, and educated. Comparing the attributes ascribed to
men and those ascribed to women, there were only two that were commonly associated with each gender. Women
are presented as: beautiful, kind (the first similarity with men), loving, faithful, motherly, compassionate, generous,
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loyal, educated (the second similarity with men), and dependent. The findings reveal that women are seen as caring,
emotional, and maternal in contrast to men, who are portrayed as active, goal-oriented, and hardworking. The
analysis of the attributes associated with men and women in Azerbajani literature textbooks may similarly reveal
attitudes towards males and females formed historically by being passed down from generation t generation to the
present generation.

Examples of gender biases are given to illustrate the gender stereotypes which exist in Azerbaijani literature textbooks.

Female Traits Male Traits

Young, old, dedicative, hesitant, shy, care giving, | Strong, smart, icapable,  capable, respectful,
dedicative mother, self-sacrificing, teacher, mannish | hardworking, fair, authortative, thankful, leader,
woman, courageous, beautiful, kind, merciful mother, | overconfident, angry, brutal, brave, hero, militant/
knowledgeable, brave woman warlike, good, bad, trickster, supporter, arrogant,
mtellectual, bread winner, income provider, dominant,
careless, wise, honest, ungrateful, cruel, oppressor,
tyrannous, son, irresponsible, lazy, charitable, confident,
self-sacrificing, sneaky

Table 8: The most commonly used Gender Traits for males and females

The quantitative analysis investigated the gender portrayal of characters in texts and images. Overall, men are
represented three times more than women in the texts. The percentage of male characters in images is also higher
than that of female characters: 73% of images are male and 17% of images are mostly males. These figures show the
unequal allocation of gender roles in Azerbajani-medium secondary school literature textbooks. In order to support
and explain the findings, qualitative thematic analysis was conducted with some examples of texts and images.

4.2 Qualitative Analysis of Themes in Gender roles

4. 2.1 Themes in Men’s Gender Roles

In this stage, the attributes found in the texts are divided into themes and samples of texts are provided.
Income provider

One of the most visible male roles in the texts is being an imncome provider. In most cultures, including Azerbayjani
culture, it is a man’s responsibility to take care of the social and economic welfare of his family. From childhood,
boys are presented with the 1dea that it is compulsory for a man to have a profession. There are several reasons for
this. First, parents see their sons as a future guarantee. When they get older, it is their children’s, specifically their
sons’, responsibility to take care of their parents. Second, it is a rule that a man should work and earn money and that
women should stay at home and take care of the children and her husband’s family and do the housework.

Read, for example, the extract from the story titled “Running Alabash by the coast of the sea” written by Kyrgyz writer
Chingiz Aytmatov, taken from the 6th grade literature textbook, p 40.

Elo buna gors do atalar deyiblor: «Agil — goydan, soristo — usaqhiqdan». Atalar bela do deyiblor: «Corak gatirmoyan
ogul nasle yiikkdiir». Demali, ¢orakgatiron olmag, ailo dolandiran olmaq ti¢tin kisi xeylagr erkon ¢aglarindan 6ztine
bir peso secmolidir. Kiriskin do bels bir peso déyronmak cagiydi; oglan ovguluga 6yrotmak, donizo alisdirmaq vaxti
catmugdi.
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A proverb states that “Wisdom comes from heaven, experience comes from childhood”. Another proverb states that
“a boy who does not earn money is a burden for his family”. To be a breadwinner and to take care of his family, a
boy should choose a profession in his childhood. This was the case for Kristin; it was time to for him to get used
fishing and the sea. This example indicates the stereotype of it being a man’s responsibility to ensure the social and
economic welfare of his family and to learn to be the bread winner, an idea that is presented even in childhood. It is a
biased attitude in many cultures, including Azerbaijani culture, that only boys are taught to have a profession and to
learn the skills of earning money and supporting a family.

Dominant (in public and domestic setting)

As Azerbajjani society is patriarchal, men are dominant both in the family and in public. Historically, men have
always been 1n authoritative positions and have been the decision makers. In the majority of texts, men are presented
as shahs, sultans, khans, bays, policemen, and presidents. Some of them were presented positively as fair leaders,
and some were shown in a negative lightto be cruel leaders. The poem from the fifth-grade textbook, named
“Alexander came to the throne” was written by N. Ganjavi and was dedicated to Macedonian Alexander, and
glorified his coming to throne. The poem provides an example of male dominance in society.

Figure 2. Dominant in public. A patriotic and heroic man

These two themes are connected to each other in Azerbaijani literature textbooks and being a patriot and a hero are
mostly accepted as manly qualities. A real man should be a patriot and a hero and should always be ready to sacrifice
his soul for the sake of the motherland. Patriotism and heroism are particularly glorified in literature and history
textbooks.

Patriotism and heroism are dominant themes because Azerbaijan has been occupied by foreign invaders many times
throughout its history. Many men have sacrificed their lives throughout history to protect the country from mvaders.
Therefore, patriotism and heroism are common topics in Azerbaijani literature. Men 1in patriotic and heroic roles are
presented with swords and military uniforms. In stories and poems, they are described in battles as fighters and
winners. Read, for example, the extract from the poem below titled “Mother’s admonishment”, by Samad Vurgun,
Son da artir 6z alinls zafarlorin saymu.

Get, diismonin qabaginda igid torpan viiqarla,

Tiifongini tomiz saxla, atimt da tumarla”.
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A mother delivers a sermon to her son telling him to increase gain more victories, always stay honorable in front of
the enemy, to keep his sword (gun) clean, and to groom his horse.

Some 1mages and text samples related to heroism and patriotism are shown:

y | Figure 3. National hero of Azerbaijan,
Mubariz Ibragimov

Figure 3, an image from the fifth-grade literature textbook, p. 82 from the text titled “Brave Mubariz”. The text is
about, Mubariz Ibrahimov, a National Hero of Azerbajan. He i1s shown in the picture with gun in his hand. These
kinds of images in literature textbooks aim to give people the message that Azerbajjani men are ready to fight to
protect Azerbaijani lands from invaders.

Brave man

Being brave 1s one of the key qualities that men should have. However, interpretation of bravery can be vary
depending on the nation and their culture. In the texts in Azerbaijani literature textbooks, bravery 1s described as
showing strength by killing enemies, using swords and riding horses. Read, for example, the extract from Dada
Gorgud epos (Imprisonment of Gazan Khan’s son Uruz) p. 14.

Qardagim Qaragiinom goérdim, -

Bas kasib - qan tokiibdiir, haqqin alib, ad qazambdir.
Sol tarafa baxdiqda dayim Aruzu gordim, -

Bas kasib - gan tokiibdiir, haqqm alib, ad qazambdur.
Qarsima baxanda soni gordiim,

On alt1 yasin oldu,

Bir giin ola, distib 6lom, son qalarsan;

Yay ¢okmoamison, ox atmamisan,

Bas kosmayibson, qan tokmayibsan.

Qanli Oguz yurdunda bir miikafat almayibsan.

Sabahki giin vaxt golor, man 6liib son qalanda taxt-tacimm birden sana vermazlar, - deys sonumu andim, agladim,
ogul! - dedr”.

In one of the assemblies, the brave men of the Oghuz tribe came together. In that meeting, Gazan khan looked to his
right and left, saw his brother and his uncle, and felt proud. However, when he looked in front of him and saw his
son, he cried. His son asked why, and he responded: “I looked to my right, saw my brother, he has shed blood,
showed his courage, and made his name. I looked to my left side, saw my uncle Aruz, he did the same and became a
brave man, but you are 16 years old, you have never shot an arrow, cut off a head, shed blood, and have not been
rewarded. If I die one day, you cannot take my throne. My son, I realized my end and cried”.
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Smart

In some texts, men are described as being smart. They are presented as scientists or smart boys and they are seen as
ready to solve problematic issues and find solutions. Read, for example, the extract from the Azerbaijani tale “smart

child”, p 91.

Bu kandds qoca bir qarinin ©hmad adh balaca navasi var 1di. O, ¢ox agill va qocaq usaq idi. Homin geco ©hmad
sohara kimi yata bilmadi, ¢ox fikirlasdi, suallara cavab tapa bilmadi, axirda yadina disdi ki, bu isdo boyiiklardon
moslohat almaq lazimdir.

Noanasindan xabar aldi ki, koandimizds he¢ qoca, agill kisilorden qalan varmi? Qan dedi:

— Bala, kondin konarinda birco nafor yasi ylzii 6tmiis bir qoca qalib, sikast oldugu c¢iin xanin adamlart onu
aparmayiblar”.

The khan wanted to take the village from the people. He did not know what excuse to use to take the village. He
decided to capture the smart men of the village and posed three puzzles for the villagers to solve. If they couldn’t
solve them, the khan would occupy the village. There was a little boy named Ahmad in the village. He was a very
brave and smart boy. He thought about solutions, and suddenly he remembered to ask grandma whether there were
any smart men left in the village. There was one; Ahmad found him, and with the help of the old man, they saved
village from the khan.

4.2.2. Themes in women’s gender roles

Given that there are fewer female characters in textbooks, there are also fewer themes in women’s gender roles.

Nurturer

Women are often presented as mothers who take care of a child, the family, and who are always ready to serve their
families. In the following photo, a mother is trying make her child fall asleep by singing a cradlesong.

Figure 5. A mother singing a cradlesong to her baby

Dedicative

In literature textbooks, women are presented as being dedicated. Their dedication is mostly related to the domestic
setting and their roles as mothers and wives. Read, for example, the extract from a poem written by Bakhtiyar

Vahabzxadeh, titled “white hairs”, taken from a 5" grade textbook, p. 19
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Taniyiram onu, dostlar, o agsa¢ch qadini mon.
Baxib machul bir nogtoys xoyalami o dalmisgdir?
Ah, o monim muallimim, no gadar da qocalmigdir!
O ki onda cavan idi. Lakin yens o cavanlq
Itmamisdir. Golin, dostlar, biz diisiinok birca anliq
Onun aziz cavanhig yoxdursa da bu giin onda

O yasayir monim kimi yiiz cavanin kamalinda”.

A female teacher is described as dedicated person, who has devoted her life to her students. She became old, but she
lives in many young students’ souls.

In the domestic setting, read, for example, an extract from a story titled “Through Path” written by Nariman
Suleymanov, p 100.

Stidaba xala homiso sohar tezdon durar, usaqlart qalxanadok lazim olan islori goror, onlar tgin cay-¢orak
hazirlayardi.

Bu sohor do hamidan qabaq oyandi. Qalxmaq istadi, amma gorda cani agriyir, durmaga da havasi yoxdur. Bildi ki,
xastolonib. Yerinin i¢cinds astadan 6z-6ziins damigdr:

— Mon durmasam, 1§ agmaz. Gedim bulagdan su gotirim. Cay qoymaq lazimdir. Halo usaqlar ol-tizlorini do
yuyacaqlar.

— Tors kimi 6ziim da xastalonmisom”.

Aunt Sudaba usually got up early in the morning, did the necessary household chores, and prepared breakfast before
the children got up. This morning also woke up before everyone but could not get up because she was in pain. She
was sick. She said to herself that if she didn’t get up, nothing would go right. She needed to make tea, get the children
to wash their hands and faces, and to fetch water from the spring. Even though she was 1ll, she felt guilty staying in

bed.
Courageous

In a few texts, women are represented as being courageous. Read, for example, an extract from a story called
“Between two worlds” written by Seyid Huseyn, p 40.

Pay1z movsiimi yaxinlagdiqca Onisonin vaziyyati agirlasirdi. U¢ ay olardi ki, o, moktab hayatindan ayrilmisdi. Bu ti¢
aym arzinds o, galocak hayati ilo bagli bir garara golmomigdi. Onun qgarsisinda ti¢ yol vardi: dartilfiinun, icimai hayat,
ar evl.

Onisonin yazdigi maktubu Muxtar Magadi ©Ohmads oxudu: Atacan! Bilirom, manim horakstimi pisloyacokson, ¢iinki
mon sonin soziindon ¢ixdim. Sonin xahiging amal etmodim. Yalniz bununla kifaystlonmoyib, sonin evini tork edib
kondo gedirom.

Mon ¢ox yaxsi bilirom ki, qoca atalara ehtiram etmok lazimdir. Lakin kor-korana onlarin amrina tabe olmaq ehtiram
deyil. Inaniram ki, indi olmasa da, galocokds mana haqq veracoksiniz”.
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A girl called Anisa was in a difficult situation; she had to make decision. She had three choices: going to university,
going to the village school where she had been offered a job, or getting married. Although her father wanted her to
get married, she was against the 1dea and, at last, she decided to go to the village school, wrote a letter to her father,
and left home.

The 8" grade textbook provides another example in the following extract from the poem called “ Sultab Sanjar and

Old Lady” by Nixami Ganjavi, p. 30.

Zilm edib bir qartya ¢cox uddurmusdular gan,
O da Sultan Soncerin tutaraq yaxasindan

Dedi ki: — Sands insaf az gormusom, qulaq as!
Sonden gordiiytim ziliim osla hesaba sigmaz”.

An old lady was tyrannized by Sultan Sanjar’s people. She was fed up of the sultan’s tyranny, so she stopped him and
ordered him to listen. She told him that she had not seen any mercy from him and that she could not count the
number of times he had oppressed the people.

Discussion

Previous research conducted on English language textbooks indicated that there had been an improvement in
balancing the portrayal of both genders in textbooks. For example, in the research titled “Gender Balance in K-12
American textbooks” conducted by Chick, there were more males than females at all school levels i both texts and
mmages. However, newer history textbooks added more females than previous editions had had, which happened
since the publication of the National History Standards. However, there was the same percentage of images of males,
reinforcing the lack of change in the status of women 1in this textbook.

In the Azerbajjani context, there has been no previous substantial research conducted on gender roles in textbooks.
Only one report was compiled in 2001 by UNICEF and the Ministry of Education of Azerbajan. The interesting
point of this research is an analysis of one random primary level grade 2 school textbook.

New findings have demonstrated that there is an imbalance in gender representation in Azerbaijani-medium literature
textbooks. The results indicated that women are represented three times less than men in Azerbagjani literature
textbooks. Gender stereotypes are also prevalent. Fither women are excluded, or , if they are represented, they are
portrayed in lowlier positions than men. Female characters were mostly presented in domestic roles with more
passive attributes. Overall, the content of the Azerbaijani literature textbooks used in grades 5 to 9 present a big gap
between two genders. The analysis indicated that the percentage of male characters represented is higher than that of
female characters in all literature textbooks for both texts and images. The occupational roles of characters from both
genders were analyzed as well. The research revealed that women are not represented as often as men in
occupational roles. Females are mostly presented in domestic roles. Women are presented as being connected with
the family, and are seen more frequently than men in domestic roles, taking on almost all the housework in all the
textbooks. Based on the results of the quantitative analysis, the characters of both genders were grouped in themes.

Previous research established that females’ activities were mostly in domestic settings. The results of the present study
corroborate this finding; female activities were still restricted to domestic roles, such as doing household chores

Moreover, in the previous research, men were represented in images more frequently than females. Unfortunately,
the new findings revealed no improvement in the representation of women in images, as the majority of images were
of men.
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In previous research, an examination of the distribution of household responsibilities in the textbooks revealed that
females tended to be in more traditional stereotypical roles such as doing housework and taking care of her children
and husband, and serving guests. The sad reality 1s that the findings of the present research highlight the same biased
portrayal of women.

In every category there was evidence that gender discrimination exists in textbooks used in secondary schools.
Although over half of Azerbayjan’s population 1s female and women are becoming more active in various social roles,
they are stll represented in pictures less than men are. It seems that the patriarchal culture has not left space for
female visibility in secondary school literature textbooks.

Since textbooks reflect the social, cultural and religious ideologies and perceptions of writers, there 1s no doubt that
there 1s not much room for women’s visibility in Azerbayani textbooks at the secondary school level. Regarding
occupation, the gender inequality was even more obvious. In five Azerbagani-medium secondary school literature
textbooks, women were mainly seen in roles traditionally associate with females, such as teaching and doing
household chores. It was also very clear that women were not portrayed as having a wide variety of jobs, whilst the
men in the textbooks had a wide range of occupations. Males were also often portrayed as bread winners and as
mvolved i providing the family’s income. Overall, male characters were overrepresented in the five textbooks
examined in the following ways: visually in frequency and order of occurrence, occupation, and stereotypical
activities. Sexism, it seems, 1s so deeply ingrained in our culture, our language, and our subconscious that it 1s difficult
for us to avoid it in the production of educational materials.

Conclusion and Recommendations for MOE, textbook writers and for teachers

Although Azerbaijan is undergoing changes and developments in all domains including issues relating to gender, this
study revealed that society’s old stereotypes are still alive and revived through different, modern and even educational
ways. The present research examined only a few aspects to determine the representation of men and women in the
textbooks. The results indicate that girls and women are less visible than boys and men in texts and images. In
addition,, textbook writers portrayed women in limited occupational roles, whilst men are represented in variety of
jobs. Males are dominant in the occupational roles and this may hold girls back from social and professional
improvement. Here are recommendations for developing textbooks in the future:

1. Other secondary school textbooks should be analyzed to determine whether they are gender sensitive or not.

2. Gender stereotypes in school textbooks and classroom practices in policy documents should be eliminated.
Elimination of gender biased texts and images may not be enough to attain the SDGs of gender equality by 2030. The
most challenging part will be to change the attitudes of educators and textbook writers. Writers of educational
materials should analyze textbooks for and aim to reduce the dominance of males as much as possible. This would
mean that men and women are portrayed fairly future textbooks in terms of the number of male and female
characters. One of the best ways in mainstreaming gender equality into the curriculum and teaching materials is
regular revision of these materials by including gender-sensitive approaches and gender perspectives.

3. It 1s recommended that the Ministry of Education consider arranging small teams of outside academics -
mncluding at least one member with expertise in gender and education - to evaluate the textbook authors’ compliance
with the adopted demands of textbook policy.

4. Gender experts should be involved in training textbook writers in aspects of gender equity related to textbook
publication. This should help to create a positive attitude for gender reform.

5. After ensuring a reduction in gender bias in textbooks, school teachers should be trained on how to use gender
biased textbooks by using gender sensitive teaching methods. They need to be trained to use techniques that
empower them to tackle gender-biased materials, and to present them to students in an unprejudiced way because
teachers are the key people in delivering information to students.

6. Finally, guideline books should be published that will help instructors implement gender sensitive teaching
methods in their lessons.

List of Tables and Figures

Table 1. Total personnel involved in Literature textbooks production (5"-9" grades)
Table 2. Number of authors of texts within textbooks

304 - www.imcra.az.org, | Issue 10, Vol. 8, 2025
Gender Roles in Azerbajjani-Medium Secondary School Literature Textbooks: An Analysis of Content and Representation
Aygun Dadashova




Table 3. Male and Female characters in texts

Table 4. Gender Ratio per Textbook

Table 5 Overall Male images in textbooks

Table 6. Total number of Occupational and Domestic Roles of Males and Females
Table 7. Occupational and Domestic Roles of Males and Females in texts

Table 8: The most commonly used Gender Traits for males and females

Figure 6 Overall Gender Ratio of Images

Figure 7 Dominant in public

Figure 8 National hero of Azerbaijan, Mubariz Ibragimov

Figure 4 Mother singing cradlesong to her baby

Statement of Conflict
There is no any conflict of interest.

Analyzed textbooks
. 5" Grade Literature textbook
20 e 6" Grade Literature textbook
bs R 7" Grade Literature textbook
Y/ 8" Grade Literature textbook
i T 9" Grade Literature textbook

6. Elektron derslikler portal:
7. https://bit.ly/2Q9dxVh

Reference

8. Aliyeva, Y, (2011).Policy Attitudes towards Women in Azerbaijan: Is Equality Part of the Agenda: Retrieved from
http://bit.lv/2EhW47a

9. Arat, N. (2010). Rewriting elementary school textbooks from a gender-sensitive perspective.

10. Asadullah, M. N., Amin, S., & Chaudhury, N. (2018). Support for Gender Stereotypes: Does Madrasah
Education Matter?. The Journal of Development Studies, 1-18.

11. Assembly, U. G. (1948). Universal declaration of human rights. N General Assembly.

12. Ato, E. M. (2009). A Critical Study of Textbook Publishing for Primary Education in Ghana (Doctoral
dissertation).

13. Azerbajjan. Const. art. 42

14. Bahman, M., & Rahimi, A. (2010). Gender representation in EFL materials: an analysis of English textbooks of
Iranian high schools. Procedia-Social and Behavioral Sciences, 9, 273-277.

15. Bank, W. (2010). Implementation completion and results report, Education Sector Development project of the
Republic of Azerbajjan Retrieved from file:///S:/Education%20Reform%20Project%20AZ:9%6202010.pdf

16. Blumberg, R. L. (2008). Gender bias in textbooks: a hidden obstacle on the road to gender equality in
education. Paper commissioned for the EFA Global Monitoring Report.

17. Blumberg, R. L. (2008). The invisible obstacle to educational equality: Gender bias in textbooks. Prospects, 38(3),

345-361.

18. Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in psychology, X2),
77-101.

19. Bursuc, G. C. (2013). Achieving Gender Equality in Teaching and Learning: Identifying Problems and Searching
for Solutions. Linguaculture, 2013(2), 64-73.

20. Bruillard, E. (2011). Current textbook research in France: An overview. In Proceedings of the international
textbook symposium, I'TS (pp. 120-133).

21. Brugellles, C., & Cromer, S. (2009). Promoting gender equality through textbooks. A methodological guide.

22. Chapman, A. (2002). Gender bias in education. Retrieved November, 17, 2004.

23. Chimombo, J. P. (2005). Issues in basic education in developing countries: An exploration of policy options for
improved delivery. Journal of international cooperation in education, 8(1), 129-152.

305 - www.imcra.az.org, | Issue 10, Vol. 8, 2025
Gender Roles in Azerbajjani-Medium Secondary School Literature Textbooks: An Analysis of Content and Representation
Aygun Dadashova



https://bit.ly/2Q9dxVh
http://bit.ly/2EhW47a
file:///S:/Education%20Reform%20Project%20AZ%202010.pdf

24.

DO
G

26.

27.

28.

29.

30.
31.

32.
33.

34.

36.

37.

38.

39.

40.

41

42.

43.

44.

46.

=

47.

Council of Europe. Steering Committee for Equality between Women, Men. Group of Specialists on
Mainstreaming, European Committee for Equality between Women, & Men. Group of Specialists on
Mainstreaming. (1998). Gender mainstreaming: conceptual framework, methodology and presentation of good
practice: final report of activities of the Group of Specialists on Mainstreaming (EG-5-M.S). Council of Europe.

5. De Waal, T. (2018). Black Garden: Armenia and Azerbagan Through Peace and War, 10th Year Anmiversary

Edition, Revised and Updated. NYU press.

Fagly, A. H., & Steffen, V. J. (1984). Gender stereotypes stem from the distribution of women and men into
social roles. Journal of personality and social psychology, 46(4), 735.

Education for people and planet: Creating sustainable future for all [PDF file]. Retrieved
fromfile:///C:/Users/ud541616/Desktop/Education%20for9%20sustainable%20development.pdf

Evans, L., & Davies, K. (2000). No sissy boys here: A content analysis of the representation of masculinity in
elementary school reading textbooks. Sex roles, 42(3-4), 255-270.

General Education Concept (National Curriculum) In Azerbaijan Republic: Approved by decree #233 issued by
Cabinet of Ministers of the Azerbajjan Republic on October 30, 2006: Retrieved from
file:///S:/My%20Desktop/milli_kurikulum-eng.pdf

World Data on Education, (2010/ 2011): Retrieved from file:///S:/Mv9%20Desktop/Azerbaijan.pdf

Gender Inequalities in Educational Participation. In Hollinger, D.B & Jacob, J. W (Eds.) Inequality in Education
Comparative and International Perspectives (pp. 128-148), the University of Hong Kong, Hong Kong (SAR):
Comparative Education Research Center

Retrieved from file:///C:/Users/ud541616/Desktop/Gender9%20mainstreaming. pdf

Gender Mainstreaming, an Overview, (2002). New York, United Nations, Office of the Special Adviser on
Gender Issues and Advancement of Women 9.Leduc, B, (November 2009). Guidelines for Gender Sensitive
Research [PDF file] Retrieved from
file:///C:/Users/ud541616/Desktop/Guidelines%20for9%20Gender%20Sensitive%20Research9%20 (1).PDF
Gharbavi, A., & Mousavi, S. A. (2012). A content analysis of textbooks: Investigating gender bias as a social
prominence in Iranian high school English textbooks. English Linguistics Research, 1(1), 42.

Gorgadze, N. Textbook Analysis of the Primary Education in Georgia from Gender Perspective.

Hall, M. (2014). Gender representation in current EFL textbooks in Iranian secondary schools. Journal of
Language Teaching and Research, 5(2), 253.

Jofte, H. (2012). Thematic analysis. Qualitative research methods in mental health and psychotherapy: A guide

for students and practitioners, 1, 210-223.

Kahveci, A. (2010). Quantitative analysis of science and chemistry textbooks for indicators of reform: A
complementary perspective. International journal of science education, 32(11), 1495-1519.

Kazimzade, E. L. M. I. N. A. (2008). “The Free Market in Textbook Publishing. How NGOs React:
Globalization and Education in the Caucasus, Central Asia, and Mongolia, edited by I. Silova and G. Steiner-
Khamsi, 103-117.

King, E & Winthrop, R. Today’s Challenges for Girls’ Education, Edu Summit, July 6-7, Oslo, Norway,
Background paper for the Oslo Summit on Education for Development Executive Summary [PDF file].
Retrieved from file:///C:/Users/ud541616/Desktop/todays _challenges for girls education _exec_sum.pdf

. Kereszty, O. (2009). Gender in textbooks. Practice and Theory in Systems of Education, 42), 1-7.

Kujanpii, E. (2015). Gender representation and equality in EFL textbooks from diflerent cultural environments:
a comparison of Finnish Smart Moves 3 and Mexican Take Care! 2 (Master's thesis).

Knudsen, S. V. (2005). Dancing with and without Gender-Reflections on Gender, Textbooks and Textbook
Research. Has past passed, 70-88.

Lissig, S. (2009). Textbooks and Beyond. Journal of Educational Media, Memory, and Society,

5. Law, K. W. K., & Chan, A. H. (2004). Gender role stereotyping in Hong Kong's primary school Chinese

language subject textbooks. Asian journal of women's studies, 10(1), 49-69.

Lee, J. F. (2014). A hidden curriculum in Japanese EFL textbooks: Gender representation. Linguistics and
Education, 27, 39-53. (1), 1-20.

Leo-Rhynie, E. (1999). Gender mainstreaming in Education: A reference manual for governments and other
stakeholders. Commonwealth Secretariat.

306 - www.imcra.az.org, | Issue 10, Vol. 8, 2025
Gender Roles in Azerbajjani-Medium Secondary School Literature Textbooks: An Analysis of Content and Representation
Aygun Dadashova



file:///S:/My%20Desktop/Azerbaijan.pdf
file:///C:/Users/u3541616/Desktop/todays_challenges_for_girls_education_exec_sum.pdf

48. Martin, J. R. (2017). Changing the educational landscape: Philosophy, women, and curriculum. Routledge.

49. Magno, C., & Silova, 1. (2007). Teaching in transition: Examining school-based gender inequities in
central/southeastern Europe and the former Soviet Union. International Journal of Educational Development,
27(6), 647-660.

50. Martinho, O.R, (November 25, 2014) Capacity Development, Gender mainstreaming in education, Moving
beyond theory, sharing practical insights, Conference, Brussels: Retrieved from http://bit.lv/2DBvVzc

51. Ministry of Education of the Republic of Azerbaijan. (2009) Education Law of the Republic of Azerbajan Art 17
Retrieved from: http://edu.gov.az/en/page/451/5244

52. Ministry of Education. (2006). General Education Concept (National Curriculum) in Azerbaijan, Baku,
UNLESCO [PDF file] Retrieved from

53. https://bit.ly/2]KL6hB

54. Najafizadeh, M., & Mennerick, L. A. (2003). Gender and social entrepreneurship in societies in transition: The
case of Azerbaijan. Journal of Global South Studies, 20(2), 31.

55. Novosel, E. (2015). Hidden curriculum in EFL textbooks: the Case of Gender (Doctoral dissertation).

56. Othman, 7., Hamid, A., Dato'Hj, B., Yasin, M. S. M., Keong, Y. C., & Jaludin, A. (2012). Gender Images in
Selected Malaysian School Textbooks: A Frequency Analysis. International Journal of Learning, 18(10).

57. Sano, F., Iida, M., & Hardy, T. (2001). Gender representation in Japanese EFL textbooks. Pace3 at Jalt
2001 conference proceedings, 899-906.

58. Singh, K. (2008). UNESCO's Convention against Discrimination in Education (1960): Key Pillar of the Education
for All. Int1]. Educ. L. & Poly, 4, 70.

59. Srivastava, G. (2014). Gender Concerns in Education.

60. Subrahmanian, R, (October, 2006). Mainstreaming gender for better girls’ education: Policy and Institutional
Issues: [PDF file] Retrieved from file:///C:/Users/u3541616/Desktop/unicefl issue4 mainstreaming gender.pdf

61. Suleymanova, A ,Bagirova, T, Muradova, Ilhama ( 2016). «odabiyyat» fanni vasitasila nayi éyrenacaksan” p 5
Literature textbook 5" grade  https://bit.ly/2mPCasL.

62. Sultana, A. (2011). Patriarchy and Women s Subordination: A Theoretical Analysis. Arts Faculty Journal, 4, 1-18.

63. Tsiklauri, M. GENDER IN GEORGIAN SECONDARY EDUCATION.

64. Quezada-Reyes, Z. (2000). An agenda for gender-fair education. Human Rights Education in Asian Schools, 3,
89-94.

65. Quang, T. H. the Gender Dimension in Textbooks of Vietnam's National Education System.

66. Vaughan, P.R, (2016). Gender equality and education in the Sustainable Development Goals: [PDFfile]

67. Women, U. N. (1979). Convention on the elimination of all forms of discrimination against women. Retrieved
on, 29, 14.

68. Wu, H., & Liu, W. L. (2015). Gender Representation in Primary English Textbooks in Mainland Chinal978 to
2003. International Journal of Humanities and Social Science, 5(6), 116-129.

69. World Population Review, (2018) [Infographic illustration of the population of Azerbaijan, 2018], Retrieved from
https://bit.ly/1JOx7dY

70. United Nations Educational, Scientific and Cultural Organization, Global Education Monitoring Report, (2016).

307 - www.imcra.az.org, | Issue 10, Vol. 8, 2025
Gender Roles in Azerbajjani-Medium Secondary School Literature Textbooks: An Analysis of Content and Representation
Aygun Dadashova



http://bit.ly/2DBvVzc
https://bit.ly/2jKL6hB
file:///C:/Users/u3541616/Desktop/unicef_issue4_mainstreaming_gender.pdf
https://bit.ly/2mPCasL
https://bit.ly/1JOx7dY

