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Introduction

From the late nineteenth century onward, world literature—particularly prose—underwent significant transfor-
mation. Writers began to depict life, human consciousness, and reality in ways that differed sharply from earlier
traditions. The early twentieth century saw the emergence of new literary and philosophical movements that chal-
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lenged classical narrative conventions and demanded a re-evaluation of humanity’s role in society. These intellec-
tual and artistic developments gave rise to what 1s now referred to as modern prose.

Modern prose evolved as part of a broader European philosophical and literary movement. Writers such as James
Joyce, T. S. Eliot, Virginia Woolf, D. H. Lawrence, E. M. Forster, Romain Rolland, Louis Aragon, Franz Kafka,
Albert Camus, Jean-Paul Sartre, and Knut Hamsun became the leading figures of this new artistic consciousness [7;
12; 19; 44; 45; 50]. The social and economic upheavals of late nineteenth-century FEurope, along with rapid indus-
trialization and urbanization, generated both optimism and alienation—conditions that deeply influenced artistic
creativity. The modern world, shaped by industrial progress, scientific discovery, and new media such as cinema
and radio, required a new artistic language capable of expressing the complexities of human existence [11].

The modernist movement emerged as a response to this shifting world. Rejecting the realism of the nineteenth
century, it introduced a range of avant-garde schools—symbolism, imagism, expressionism, surrealism, and dada-
ism—each emphasizing subjectivity, abstraction, and experimentation. Modernist prose placed the human psyche at
its center, revealing the stability and fragmentation of consciousness. Instead of depicting external reality, it
sought to capture inner experience through stream-of-consciousness techniques and nonlinear structures [12-14].

Methodology

Design and Scope. The study employs a qualitative, interpretive design that synthesizes literary-historical analysis
with pedagogical inquiry. The temporal frame (1890-1960) captures late-realist antecedents, high modernist inno-
vation, and post-war consolidation.

Data and Corpus.

e Primary texts: Representative works by William Faulkner (7he Sound and the Fury, As I Lay Dying, Ab-
salom, Absalom!, Go Down, Moses), Ernest Hemingway (In Our Time, The Sun Also Rises, A Farewell
to Arms), F. Scott Fitzgerald (The Great Gatsby, Tender Is the Night, selected short stories), and Thomas
Wolfe (Look Homeward, Angel, Of Time and the River).

e Secondary sources: Author biographies, reception histories, and peer-reviewed criticism on modernism,
narratology, and American cultural history.

Analytical Procedures.

1. Form-History Mapping: Aligns narrative techniques (e.g., polyphony, free indirect discourse, minimalism) with
historical catalysts (WWI, the Depression, interwar consumer culture).

2. Comparative Poetics: Compares authorial styles to distill a taxonomy of modernist features (voice, temporality,
focalization, ellipsis).

3. Pedagogical Translation: Converts critical insights mto teachable modules, learning outcomes, and assessment
rubrics emphasizing evidence-based interpretation and historical literacy.

Validity and Reliability. Triangulation is achieved by cross-referencing primary textual evidence, established critical
arguments, and classroom-tested pedagogical practices. Limitations (addressed in Findings) include canon scope
and language constraints.

Findings
1. Periodization Clarified (1890-1960). Late realism provides the substrate for modernist experiment; the inter-

war decades catalyze formal risk-taking; post-war texts consolidate innovations while reframing ethical stakes.
2. Taxonomy of Modernist Form.

e Voice and Perspective: Shift from omniscient narration to polyphony and focalized interiority (Faulkner’s
multi-voiced structures; Fitzgerald’s framed focalization).
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e Time and Structure: Nonlinear sequencing, iterative time, montage, and recursive memory (Faulkner;
Wolfe).

e Style and Surface: Economized diction and subtextual density (Hemingway’s “iceberg” prose) juxtaposed
with lyrical expansiveness (Wolfe).

3. Thematic Throughlines. War’s moral aftermath, class aspiration and spectacle, race and region, the instability
of self, and the commodification of desire co-evolve with form.
4. Pedagogical Implications.

e Scaffolding Difficulty: Voice-maps, time-lines, and monologue tracking demystify complex narration with-
out reducing interpretive rigor.

e  Contextual Anchoring: Historical mini-lectures (WWI, Jazz Age, and Depression) enhance students’ abil-
ity to link technique to meaning.

o Assessment for Understanding: Low-stakes close-reading memos and comparative annotations foster cu-
mulative analytical skill.

5. Research Challenges.

e Canon and Inclusion: Traditional focus on four core authors risks marginalizing contemporaneous voices
and perspectives; syllabi should integrate women, Black, Indigenous, and immigrant writers in dialogic
units.

o  Ethics of Representation: War, race, gender, and class must be taught with critical sensitivity to both his-
torical context and contemporary classroom diversity.

e Methodological Balance: Combining formal analysis with cultural history avoids aesthetic 1solation or re-
ductive historicism.

Historical Background of the Formation of Modern American Prose

Writers such as Marcel Proust, Franz Kafka, and James Joyce played a defining role in the development of this
new prose form. Their works abandoned the omniscient narrator and instead offered fragmented, introspective
perspectives, allowing readers to perceive reality through the subjective lens of individual consciousness. Virginia
Woolf, for example, used language to evoke mood rather than to narrate events, focusing on the fluidity of thought
and the elusiveness of truth [4-6].

The two World Wars profoundly accelerated the modernist project. The trauma of war shattered traditional moral
values and produced a crisis of meaning that writers sought to address through experimental forms. Modernism
thus became not merely a style but a worldview—a response to disillusionment, a quest for authenticity amid the
chaos of the modern world.

The Emergence of Modern American Prose

In the United States, these new aesthetic tendencies found fertile ground in the works of writers between the two
world wars. William Faulkner (1897-1962), Thomas Wolfe (1900-1938), Ernest Hemingway (1899-1961), and F.
Scott Fitzgerald (1896-1940) represent the core of what scholars term the “new American prose.” Their narratives
broke with nineteenth-century realism, replacing external description with psychological depth and stylistic experi-
mentation. Faulkner’s multi-perspectival narratives, Hemingway’s minimalism, Fitzgerald’s lyrical irony, and
Wolfe’s autobiographical expansiveness together redefined the possibilities of the American novel [18, 15].

Modern American prose 1s characterized by stylistic individuality, autobiographical reflection, and psychological
analysis. These writers shifted attention from the external world to the inner conflicts of the individual. The narra-
tive voice became central—not as a neutral observer but as a subjective participant. The writer’s consciousness, ra-
ther than detached omniscience, became the medium through which reality was conveyed. As literary theorists
have noted, “the manner of telling a story became as important as the story itself.”
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The Formation of an Independent American Literary Tradition

Before the rise of modern prose, the United States already possessed a diverse literary heritage rooted in the oral
myths and legends of Native American cultures and shaped by the various Furopean traditions brought by settlers—
English, French, Spanish, African, and others. Early American literature reflected this pluralism, embodying multi-
ple languages, religions, and worldviews [13-15].

However, a distinctly American literary identity did not fully emerge until the nineteenth century, following the
country’s independence and the consolidation of national consciousness. The struggle for independence from
Britain created the cultural conditions for a self-sustaining literature that celebrated American experience and char-
acter. The nineteenth century, therefore, marked the period of national literary self-definition.

Wiriters such as Washington Irving, James Fenimore Cooper, Nathaniel Hawthorne, Edgar Allan Poe, Herman
Melville, Walt Whitman, Henry David Thoreau, and Mark Twain established the foundations of American prose
and poetry. Their works engaged with themes of democracy, moral freedom, nature, and individualism—concepts
central to the emerging American ethos. The Civil War (1861-1865) further transformed literary expression, fos-
tering realism and social critique. Twain’s The Adventures of Huckleberry Finn introduced the sociological novel
to American letters, portraying the complexities of race, freedom, and moral development [5-6; 8-14].

By the late nineteenth century, American literature had matured into a fully independent artistic system with its
own philosophical depth and stylistic diversity. The emergence of modern prose in the early twentieth century was
thus the culmination of a long process of national and cultural formation, blending European intellectual currents
with the unique experiences of the New World.

Pedagogical Implications for the Teaching of American Literature

For instructors and scholars of American literature, understanding the evolution from early national romanticism
to modernist experimentation is essential for contextualizing the literary canon. Teaching modern American prose
mvolves tracing the interplay between historical transformation, philosophical innovation, and artistic technique.
Students must be guided to see how literary form reflects social consciousness—how narrative fragmentation mir-
rors psychological dislocation, and how style becomes an instrument of meaning [1, 45].

Thus, the study of modern American prose—from Poe’s gothic imagination to Faulkner’s modernist complexity—
reveals the dynamic dialogue between literature and history that defines the American experience. Teaching this
material invites not only the exploration of artistic iInnovation but also critical reflection on identity, modernity, and
the human condition.

The Development of Early and Modern American Prose: Teaching Perspectives
The Early Foundations: From Irving to Cooper

James Fenimore Cooper’s creative legacy laid an enduring artistic foundation for subsequent generations of Ameri-
can prose writers. His works are frequently compared with those of his contemporary, Washington Irving, who
established the basis of the American short story. While Irving 1s often regarded as the founder of American short
fiction, Cooper is credited as the pioneer of the American novel. His literary range, thematic diversity, and narra-
tive objectivity marked a significant step forward in the development of American prose fiction. As scholars note,
“In terms of the breadth of his imagination, the variety of his subjects, and the objectivity of his art, Cooper repre-
sented a forward leap in American literature” [1, 345 4-6].

Teaching these early figures in American literature provides students with essential insights into how national iden-
tity began to take shape through narrative art. Irving’s humor, folkloric imagination, and linguistic grace contrasted
with Cooper’s moral earnestness and historical realism, yet both contributed to the formation of a distinctly Ameri-
can narrative voice independent of European models.
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The Rise of Realism and Social Critique

By the late nineteenth century, rapid industrialization, urbanization, and class stratification in the United States
created fertile ground for new literary movements. Writers such as Jack London (1876-1916), Theodore Dreiser
(1871-1945), Upton Sinclair (1878-1968), O. Henry (1862-1910), and Henry James (1843-1916) brought new
dimensions to the American literary tradition. Their works confronted the contradictions of capitalist society, ex-
posing themes of social injustice, alienation, and the moral challenges of modern life [3; 4].

In this context, scholars often assert that “the twentieth century in American literature began with Dreiser.” Follow-
g the 1898 Spanish-American War, writers such as Dreiser, London, and Sinclair infused American prose with
renewed realism and ideological vigor. Dreiser’s Sister Carrie (1900) depicted the harsh consequences of unem-
ployment and the domination of money over moral values. His interest lay primarily in the individual struggling
within the oppressive mechanisms of poverty and social inequality. Like Dostoevsky and Tolstoy, Dreiser merged
psychological and moral depth with social criique—his style, however, was closer to Dostoevsky’s dark realism and
trospection [5-6].

‘When teaching this period, it 1s essential to emphasize the didactic and ethical dimensions of realism. Students can
explore how Dreiser’s urban landscapes contrast with London’s survivalist settings, both reflecting broader socio-
economic transformations in early modern America. These authors introduce learners to the American literary
concern with moral endurance and human resilience in the face of social determinism.

‘World War I and the Transition to Modernism

The First World War profoundly reshaped the trajectory of American literature. Scholars frequently identify the
post-war years as a turning point marked by experimentation, psychological depth, and the emergence of a new
type of literary hero. The conflict not only redefined America’s global position but also gave rise to new aesthetic
and moral questions. Between 1912 and 1922, industrial expansion and growing prosperity coincided with a sense
of cultural disillusionment. American cultural products—jazz, cinema, Hollywood, and mass media—became inter-
national symbols of a new civilization, while literature entered what many have called its “Golden Age” during the
1920s and 1930s [10-11].

For the teaching of American literature, this period offers an invaluable opportunity to explore how political, eco-
nomic, and cultural change fostered literary innovation. Instructors can encourage comparative analysis between
modernist disillusionment and the earlier realist moralism, demonstrating how the American experience transi-
tioned from faith in progress to existential uncertainty.

The Modern American Prose: Faulkner, Hemingway, Fitzgerald, and Wolfe

The new American prose broke through traditional political and ideological boundaries, becoming a decisive force
i shaping twentieth-century world literature. Influenced by social, philosophical, and artistic movements, it rede-
fined narrative structure, character psychology, and the role of the author. Writers such as Willlam Faulkner, Ern-
est Hemingway, Thomas Wolfe, and F. Scott Fitzgerald transformed the American novel through stylistic innova-
tion and philosophical depth [9-14].

Ernest Hemingway (1899-1961)

Hemingway’s fiction epitomizes the modernist engagement with war, loss, and moral endurance. His works—such
as In Our Time, The Sun Also Rises (1926), and A Farewell to Arms (1929)—portray the physical and spiritual
devastation of war and the disillusionment of the so-called “Lost Generation.” As critics note, “Hemingway’s pro-
tagonists are not dreamers but fighters—bullfighters, soldiers, and athletes. Even when they are intellectuals, their
wounds are invisible yet profound.” [4,78]
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In the classroom, Hemingway’s prose offers a model for teaching minimalism, subtext, and psychological realism.
His “iceberg theory” mvites students to analyze the power of omission, restraint, and the unspoken, emphasizing
how meaning emerges beneath the surface of simple language.

William Faulkner (1897-1962)

Faulkner began his literary career after World War I, exploring the American South’s moral and historical com-
plexities. His early novels, including Soldier’s Pay (1926) and Mosquitoes (1927), achieved limited success, but
Sartoris (1929) inaugurated his celebrated Yoknapatawpha County saga. His masterpiece The Sound and the Fury
(1929) revolutionized narrative form through its fragmented structure and multiple consciousnesses. Subsequent
works like As I Lay Dying (1930) and Sanctuary (1931) employed the stream-of-consciousness technique to probe
human suffering and social decay [4-6].

Teaching Faulkner requires guiding students through narrative experimentation and polyphony—his novels de-
mand active interpretation. Instructors may compare Faulkner’s techniques to those of Joyce and Wooll, highlight-
ing his Southern Gothic atmosphere and moral vision rooted in history, guilt, and redemption.

Pedagogical Considerations

‘When teaching modern American literature, educators should adopt a chronological-thematic approach—linking
early realism and social critique (Dreiser, London, Sinclair) with modernist innovation (Hemingway, Faulkner,
Fitzgerald, Wolfe). This approach helps students understand the evolution of literary form as a reflection of shift-
ing historical consciousness.

Key pedagogical objectives include:

e Tracing the transformation from moral realism to psychological modernism;

e Analyzing how socio-political contexts (industrialization, war, capitalism) shape literary themes;
e Engaging students in comparative stylistic analysis across writers and movements;

e Encouraging interpretation of literature as a medium of ethical and existential inquiry.

The study of these authors reveals not only the artistic development of American prose but also the broader intel-
lectual and moral struggles of the twentieth century—themes that remain vital in the contemporary teaching of
American literature.

Modemn American Prose in the Classroom: Faulkner, Fitzgerald, Wolfe, and the Interwar Imagination
Faulkner’s Late-1920s to Farly-1940s Phase: Expanding the Modernist Toolkit

William Faulkner’s subsequent novels—Light in August (1932), Absalom, Absalom! (1936), The Wild Palms
(1939), The Hamlet (1940), and Go Down, Moses (1942)—entered the canon as milestones of world literature. For
teaching, these works model how point of view, temporality, and voice can be stretched to their limits: Light in
August for its interwoven identities and racial codes; Absalom, Absalom! for its polyphonic reconstruction of
Southern history; Go Down, Moses for its story-cycle meditation on inheritance, land, and race. Each text mvites
students to practice close reading of stream of consciousness, unreliable narration, and narrative layering as inter-
pretive methods.

F. Scott Fitzgerald and the Pedagogy of the Jazz Age

F. Scott Fitzgerald (1896-1940) occupies a distinct place in the history of modern American prose. Beginning his
career after World War I, he achieved sudden fame with This Side of Paradise (1920). Critics often note how the
fairy-tale arc of early celebrity masked a life that turned tragic—an instructive biographical lens when discussing au-
thorial myth versus textual evidence. Fitzgerald’s central position in American literature rests above all on The
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Great Gatsby (1925). For course design, pairing Gatsby with stories from Flappers and Philosophers (1920), Tales
of the Jazz Age (1922), All the Sad Young Men (1926), and the novel Tender Is the Night (1934) helps students
track recurring concerns: aspiration and class mobility, performance and authenticity, spectacle and its costs. Dis-
cussion focuses on style as critique—how diction, figurative patterning, and focalization interrogate consumer mo-

dernity [4; 6; 9; 12].
Thomas Wolfe and Autobiographical Modernism

Thomas Wolfe (1900-1938) deserves special emphasis when surveying the range of modern American narrative.
His autobiographical novels Look Homeward, Angel (1929) and Of Time and the River (1935) fictionalize lived
experience; characters derive from Wolfe’s personal circle, a feature that opens seminar conversations about life-
writing, archive, and fiction. After Wolfe’s death from meningitis in 1938, a suitcase of manuscripts yielded the
posthumous The Web and the Rock and You Can’t Go Home Again—texts that let students consider editorial
shaping and authorship. Despite Wolfe’s brief life, his contribution to scale, lyricism, and memory in the American
novel is substantial.

Character against Constraint: Ethics and Agency

Across the “new American prose,” protagonists resist the social frames imposed upon them. Their primary aim 1s
to satisfy moral needs and protect interior freedom, even when doing so shatters convention. In teaching, invite
students to map how institutions (family, war, capital, race, region) attempt to script behavior—and how characters
contest those scripts through choice, voice, and silence.

1920-1960: Contexts that Shape Form

The period of 1920-1960 was not a linear ascent but a field of stresses—historical, cultural, political—that shaped
theme and technique. War, racial segregation, and the struggle for personal autonomy anchor much of the writing.
Framing the syllabus around these throughlines helps students see why form (ellipsis, fragmentation, montage)
changes as history changes [4; 6; 11; 13].

Aftermath of World War I: From Disillusionment to Experiment

Although U.S. combat was brief (1917-1918) and domestic destruction minimal compared to Europe, many writ-
ers saw the war as a moral rupture. John Dos Passos’s Three Soldiers (1921) articulates that disillusionment: hu-
manity 1s “a hand-made edifice,” and war 1s its catastrophic collapse. For class, Dos Passos can serve as a bridge
text from realism to modernist experiment, especially when paired with later works that escalate formal daring.

Representative Works of the Post-War Turn
Key texts to foreground in a module on the 1920s and early 1930s include:

o FErnest Hemingway: In Our Time (1925), Men Without Women (1927), The Sun Also Rises (1926), A Fare-
well to Arms (1929)

o  William Faulkner: Soldier’s Pay (1926)

o F. Scott Fitzgerald: Flappers and Philosophers (1920), Tales of the Jazz Age (1922), All the Sad Young Men
(1926), The Great Gatsby (1925)

These works exemplify the era’s signature moves: compressed style, withheld motives, fractured chronology, and
the ethics of witnessing trauma without melodrama.

Teaching Hemingway: Minimalism, Subtext, and War
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A Farewell to Arms functions as a core text for discussing how understatement intensifies horror. The novel’s calm
surfaces—“only” seven thousand dead from an outbreak; a rain that quietly ushers in plague—train students to hear
what clean prose refuses to dramatize. Assign close-reading exercises on implication (the “iceberg” principle), ask-
g students to trace how simple sentences carry moral weight and historical memory. Pair battlefield absence with
environmental damage passages to broaden conversations about the costs of war beyond the human body [48].

Teaching Faulkner: Voice, Region, and Difficulty

From the start, Faulkner pursued formal experiment. Contemporary critics often balked at his dense psychology
and intricate syntax. His remark that his daily companions were “farmers, stockmen, and hunters” is a productive
anecdote for class: it troubles neat binaries between literary elitism and regional speech, and invites inquiry into
how local idioms become avant-garde art. Soldier’s Pay (1926) stages the return of a veteran without reward—
allowing students to compare “homecoming” narratives across the period. Use readerly aids (scene charts, voice
maps) for The Sound and the Fury and monologue tracking for As I Lay Dying; then juxtapose with the more sen-
sational Sanctuary to discuss audience, market, and ethics [51].

The Great Depression and the Writer’s Task

Rapid economic growth in the 1920s culminated in the 1929 crash, with cascading closures, unemployment, and
wage collapse. In class, situate literature within this material crisis: strikes, labor organizing, and the rise of Europe-
an fascisms generated new topics and tones. Students can analyze how texts register precarity, anger, and solidarity,
and how formal choices (documentary detail, montage, reportage) intersect with politics [52].

Anti-Fascist Commitments and Transatlantic Engagements

Long before World War II, many American writers warned against fascism. Faulkner’s story “Percy Grimm” (writ-
ten two years before Hitler seized power) constructs a nationalist militant figure; later, Hemingway’s direct in-
volvement—as a correspondent in Spain, a wartime reporter in Europe, and a participant in debates at writers’ con-
gresses—illustrates literature’s public role. For seminars, place excerpts from speeches, letters, and reportage along-
side fiction to explore genre crossing and authorial responsibility [53].

Race, Region, and the Moral Imagination

Modern American prose returns obsessively to the United States’ enduring racial order. In Faulkner, characters
boil with barely contained violence, exposing systems rather than isolated prejudices. Go Down, Moses is especial-
ly effective for teaching interconnectedness of stories, structures of inheritance, and land as a racial archive. En-
courage students to read character not as i1solated psychology but as evidence of institutions at work [4-5].

A Teaching Sequence (Sample)

1. Origins and Shifts: Cooper/Irving (form foundations) — Dreiser/London/Sinclair (social realism).
2. War and Disillusionment: Dos Passos as pivot; Hemingway’s In Qur Time and A Farewell to Arms.

3. Formal Experiment: Faulkner’s The Sound and the Fury or As I Lay Dying, introduce stream of con-
sciousness and focalization charts.

4.  Wealth, Spectacle, and Class: Fitzgerald’s The Great Gatsby (style as critique).

5. Race and Region: Faulkner’s Go Down, Moses; thematic mapping of law, kinship, land.

5. Crisis and Commitment: Depression literature; anti-fascist reportage and fiction (Hemingway, contempo-
raries).

Conclusion
From the early twentieth century onward, the global landscape of political, social, and cultural transformation

brought forth new modes of literary thought that departed sharply from previous traditions. Philosophical currents
such as Freudian psychoanalysis and the theory of the stream of consciousness, the legacy of nineteenth-century
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realism, and the artistic shock of war collectively produced in the United States a distinctive new prose movement.
Emerging from the convergence of these forces, modern American prose redefined literary form, theme, and con-
sciousness.

This transformation was not limited to new subject matter but reshaped the very foundations of narrative art—plot
construction, characterization, authorial perspective, and the representation of psychological reality. Modern Amer-
ican prose replaced external observation with interior vision, moral certainty with ambiguity, and traditional linear
narration with fragmented, introspective, and symbolic structures. It became not merely a stylistic innovation but a
profound reconsideration of human existence in a rapidly changing world.

Writers such as Ernest Hemingway, Willlam Faulkner, F. Scott Fitzgerald, and Thomas Wolfe created master-
works that captured the tensions of modernity—disillusionment after war, the struggle for identity, the burden of
moral choice, and the search for meaning amid chaos. Their novels and stories, including 7he Sun Also Rises, A
Farewell to Arms, The Sound and the Fury, Absalom, Absalom!, The Great Gatsby, Tender Is the Night, and
Look Homeward, Angel, stand among the enduring monuments of twentieth-century world literature. These
works, translated mto many languages, continue to stimulate debate among scholars, critics, and readers worldwide

[16, 32].

The essence of this new American prose lies in its ethical and psychological introspection. Its protagonists refuse to
conform to the rigid moral and social expectations of their environment; they challenge external authority in pur-
suit of personal integrity and inner freedom. Through minimalism, polyphony, and narrative experimentation, the
modern American novel became a philosophical instrument for examining the fractured modern self [19-23].

Between the 1920s and 1960s, American fiction evolved in response to war, economic depression, racial injustice,
and 1deological conflict. These forces shaped a literature of conscience, where themes of alienation, moral endur-
ance, and the dignity of the individual stood at the center. The new prose became both a reflection and a critique
of its time—one that revealed the ethical crises of civilization and the resilience of the human spirit.

Modern American prose also established an enduring dialogue between art and history. Its aesthetic principles—
psychological depth, existential inquiry, and experimental form—continue to influence literary theory, narrative
practice, and teaching methodology. Studying this body of work remains vital not only for understanding twentieth-
century literature but also for recognizing how art transforms trauma, doubt, and moral uncertainty into new forms
of meaning.

In sum, the formation of modern American prose represents a turning point in world literary history. It united
aesthetic innovation with ethical reflection, transforming the American novel into a powerful medium for exploring
consciousness and confronting the complexities of modern existence.

Ethical Considerations

e Academic Integrity: All primary and secondary sources should be cited transparently; paraphrase and quotation
practices must be explicitly modeled for students.

e Fair Use and Permissions: Instructors should respect copyright limits when distributing texts or images and use
licensed or open-access materials whenever possible.

o Inclusive Pedagogy: Course design should anticipate diverse student backgrounds, offering content warnings
where appropriate and fostering respectful discussion of sensitive topics (war trauma, racialized violence, gender).

e Representation and Voice: Encourage reflective dialogue on how canonical texts construct (or occlude) margin-
alized perspectives, and include counter-voices in reading lists.
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